Curriculum Policy and Practice and
Responsive Teaching and Learning
Expectations
2018 to 2019

‘A new and original idea is new and original the first
time an individual discovers it.’
At Finham Primary School we have created a skills-driven
curriculum that looks at the learning journey each child
needs to take to ensure they are being challenged and
can see the pathways to their progress and intended
outcomes.
Each curriculum area has been carefully aligned with the
National Curriculum and we have added key aspects
based on maximising the resources and talents in our
school community.
We want a curriculum that is fit for purpose to ensure
the learners of today are the resilient, adaptable, global
citizens of tomorrow.

6 week learning cycle @ Finham Primary

When we plan for our curriculum at Finham Primary
School we follow a 6 Week Learning Cycle.
ALL members of the school teaching and learning
team get together to collaborate and ensure skills
and talents are maximised during planning and best
practise is shared.
During the 6 weeks a series of focused sessions,
quality assurance activities and moderation
activities take place to ensure that the teaching and
learning is having the best possible impact on
standards and progress and is consistently applied
across the school.

Teacher Day for ALL staff to plan and support planning.

Using Classroom Monitor to plan Creative Conversation centered around a key text or
texts, Literacy and Numeracy Overviews, Blue Planners, Library Resources, FROG Page
and Focused Interventions. Termly overviews to also be agreed and shared with parents
on the first day of the learning phase.
Foundation stage to ensure the 6 week plan of ‘Development Matters,’ ensures coverage
of EYFS.

Week 1 – Phase Meeting – Ensuring targeted interventions
are set up, structured conversations are planned for and
thematic learning, resources and timetable/diary are clearly
shared and and understood. Behaviour Records are up-todate. A meeting pro-forma will be shared and outcomes
monitored by Phase Leader to look at impact.
Week 2 – Staff Meeting – CPD Input
Week 3 – Numeracy Moderation (EYFS to look at the prime
areas of learning.)
(In the last phase Transition with the new teachers.)

Week 4 – Literacy Moderation (EYFS to look at the prime
areas of learning.)
(In the last phase Transition with the new teachers.)

Week 5 – Staff Meeting – CPD Input
Week 6 – Pupil Progress, AfA and SEND impact review to
ensure everything is in place for the planning day and
coverage of the curriculum is on track.

(Pupil Progress will continue to take place termly with SLT and the mid-term progress
report and end of year reports to parents fit within this cycle.)

Staff Meetings will be on a Wednesday Evening, Subject
Moderation will continue during Thursday’s assemblies and
Teaching Support Meetings will take place during Wednesday’s
assemblies.

Classroom Monitor

COVERAGE

Plan the for the next SKILLS

Assess and Mark the SKILLS
using progressive feedback

Use and Apply the SKILLS
Investigations and Open Ended
Application Tasks…as a Historian,
Scientist, Writer etc.

Planning Days and Creative Conversations.

Prior Learning the start point for any phase of
learning. Higher, Middle and Lower Attainers.

Assessment
System
Plan the appropriate
SKILLS

PROGRESS

Record Assessments

Greater Depth is applied
through selecting the
appropriate SKILLS to
‘create’ solutions at an age
appropriate stage. Crosscurricular and out of context.

Year Group Stages/Phases of the
Curriculum

Yearly
Overview

Mastery and
Greater Depth

Cross Curricular Blue Planners
Objective led with clear success criteria.

To use and apply the right
SKILLS in a number of different
contexts at the appropriate
level.
Mastery is
understanding how
to extend and take
the SKILLS further.
Basic, Advanced
and Deep
Effective Feedback and
Responsive Teaching

At Finham Primary it is important that curriculum is
more than just skills based coverage and children
should be given the opportunity to further apply
these skills.
We have adopted the understanding that:
Mastery is understanding how to extend and take a
skill further. Trying it in different ways. (Procedural
Variation) From a Basic, Advanced to Deep learning
of the skill.

Teach the SKILLS
in a differentiated way

Chilli Tasks

Can the children apply their learning and are they
challenged at every level?

Greater Depth is applied through selecting the
appropriate skills to create solutions at an age
appropriate stage. Often out of context and across
many curriculum areas.
Teachers adapt their planning to ensure the right
cycles of learning are happening at the right
times.

Weekly
Planning

Stage One
Resources

The Creative Conversation.
ALL members of the school
teaching and learning team
get together to collaborate
and ensure skills and talents
are maximised during
planning and best practise
and specialisms are shared.
Classroom Monitor is used to
highlight which key skills
need to be taught and this is
cross referenced with the
MAT Curriculum, a coconstructed progression of
skills from EYFS to KS3 and
beyond.
It is an overview of what is
being taught over the
following 6 weeks and
maximises local resources
and community links.

How can we maximise our learning environment,
in the class and out of class @ Finham.

Theme and Value

Key Skills

Using classroom monitor and appropriate age
related expectations, populate this stage with the
key skills you will need to cover during this topic.

Creative
Conversation

Community Links

External expertise, visitors, parents, governors and trip
opportunities.

Literacy Writing Unit Plan to ___________

Low Attainers [WTS], Middle Attainers [EXS], High Attainers [GDS]
Ensure their progress through the unit is appropriate to prior ability and provides appropriate stretch

Phase 1 – Imitation

Familiarisation with
the genre/text type
Children need to
understand the
purpose and audience.
Why are they writing
and who will read it?
Establish key language
features of this genre.

Let’s learn the text and hook them in

End of unit writing
outcomes – KPIs
Low Attainers [WTS] –
Middle Attainers [EXS] –

Phase 2 – Innovation

• Drama and role play (to develop
text structure & features)
• Make a story map
• WAGOLL (Use our reading)
• Toolkits constructed
• Book talk
• Analyse ‘ingredients’
• Box up structure

Let’s change the text and
write like the text

Teacher Demonstration
• Model writing (how does it link to
GPS?)
• Writer talk
• Teach writing skills needed for
this type of text
• Guided writing
• Shared writing
Links to reading
Vipers
•
•
•
•
•
•

Vocabulary
Inference
Prediction
Explain
Retrieve
Summarise/Sequence

Once the Creative Conversations have been finalised, teachers
carefully plan for writing using the ‘Literacy Writing Unit Plan to;
Persuade, Entertain, Instruct, Explain, Discuss, Recount or Inform.’

High Attainers [GDS] –

These are key outcomes as well as
children’s individual targets in their
Independent Writing Books.

Capture ideas & oral rehearsal

Stage One

• Write an alternative
ending
• Change a character
• Change a setting
• Write it from another
point of view
• Writing in role
• Word and language
games
• GPS GPS GPS

Phase 3 – Invention
Let’s make up our own
End of Unit Extended Write

In Literacy & Guiding Reading

•
•
•
•

Boxing Up/Plan
Draft
Edit & Improve
Publish

The children’s ‘Independent Writing Targets,’ - ‘End of Unit Writing
Outcomes’ and the National Curriculum Key Performance
Indicators (KPI’s) underpin the planning of writing.
Writing at Finham Primary School follows 3 key phases and can take
up to 3 to 4 weeks to complete.
Phase 1 – Imitation
Phase 2 – Innovation
Phase 3 – Invention
The ‘Planning Circles’ support the weekly planning and give a clear
overview of the learning journey the children will be taking to be
successful writers in this unit.

Date:

Stage Two

Key Value

Curriculum Weekly
Planning.

These need to be explicit and clearly scaffold the
children’s learning.
Children need to have ownership and understanding of
these to be successful and to use them as a checklist,
referring to throughout the lesson.

Teaching Input

Is this the same for all the learners?
What scaffolding and support is
needed for these children to answer
their key question?
What resources are needed to support
the learning?
What intervention or prior learning do
they need to access the lesson?
Does the teacher need to be
supporting these children whilst the
other children can just get on?

Do they need more scaffolded practice
or can they be moved on to practise
independently at their level?
Is the success criteria still clear and
being worked towards?
Can the learners see their steps to
success, even if they are small?
Do the learners need more focused
teaching and support?

EXS Mastery

The procedural variation of a skill
We need to be clear about what EXS Mastery
should look like for our Middle Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

WTS Mastery

The procedural variation of a skill
We need to be clear about what WTS Mastery
should look like for our Lower Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

Chilli Challenge Can the children apply their learning?
Do the challenges ensure all learners think deeply and engage in healthy struggle?

Success Criteria:

Do they need more practice or can
they be moved on?
How do you know?
Spot Marking?
Is more clarification needed?
What might need extra teaching?
Have they been given enough quality
time to practise?

The application of a number of skills
to demonstrate greater knowledge
and understanding

What opportunities can be created to explore this
learning further?
How can the children make connections with other
learning and subjects to show deeper
understanding? Is there any self-directed learning
that the children can take away with them?

Children’s learning is the focus of each lesson at Finham Primary School and we aim to have less teacher talk and more learner talk.
We follow the 20/80 rule (20% of the lesson is teacher input/80% of the lesson is children doing.)

Year Group Teachers
collaborate each week to
carefully plan the lessons for
the following week.
They are always mindful of
the ‘Responsive Teaching
and Learning Expectations’
of the school and use this
clear framework to focus
their planning to ensure
every learners journey is
maximised.

Quality Peer and/or Self-Assessment, Meaningful Teacher
Feedback and Teacher Assessment which children act upon.

Learning Objective

Is it appropriate? Does it need to be differentiated?

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

The procedural variation of a skill
We need to be clear about what
Higher Attainer Mastery should look
like for this learning objective. Can this
process start sooner for these
children. Can the children apply the
skill in different ways?

moved on?

Teaching Input

Middle
Ability

Application,
Understanding and
Greater Depth

GDS Mastery

moved on?

Hook

(Does every child need to start the
learning in same way?)
How are you going to sell the learning, a prompt, a
key question, an artifact, a video, a
demonstration….how are the children going to buy
in to this learning?
Do all the children need to be together to start?
How are you maximising the learning support staff?
Can the Higher Attainers start with a challenge and
feedback after you have done the key teaching?

Teaching Input

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

Can the learning be.
Hinge Questions:

Prior Learning

What is Classroom Monitor telling me about the
children?
What is test data telling me about the children?

1 - All lessons are clearly planned and differentiated,
specifying what children will know and be able to do.
2 - Children know what success looks like.
3 - Lessons are sufficiently challenging.
4 - Prior Learning drives all Teaching
and Learning.

Track the children’s
thinking and adapt

New Skills Taught
Skills Revisited
Colour code these in the
planner to ensure that the
learners are working at
the correct next step
based on clear AfL
processes.

Review
and
Challenge

Check in
and Act…

Check in
and Act…
Track the children’s
thinking and adapt

Can the learning be.
Hinge Questions:

Where is my teaching going?
Where is my Learning Support going?
Responsive Teaching and Learning
Expectations

Key Skills

Finham Primary School Weekly Planner – Year
Depth and
Mastery

Chilli-Task Plans that explore
stretching and deepening the
children’s understanding of
the SKIILLS and Investigation
and themed opportunities to
apply Mastery of the skills to
‘create’ solutions. (What does
success look like?)

Responsive Teaching and
Learning

A brief overview of how you are intending to facilitate the
learning during the session, timings of the sessions and
curriculum subject/s addressed. What is the HOOK?
How are the higher, middle and lower attaining groups
being set up based on key skills being delivered to differing
abilities in the class.
(Remember to use AfL systems in school.)

Theme:

Maths,
Reading and
Writing
Opportunities

How does the curriculum
work directly support
the weeks maths, reading
and writing targets?

Resources

How is the learning
environment at
Finham and beyond
being maximised to
support learning?
Include key texts and
any planned trips.

Monday

Tuesday

Wednesday

Thursday

Friday

Please ensure a photo of your weekly planner is put on FROG by the Friday before it is taught: Weekly Plan - Year 6 – Autumn 2018 – Week 1

Date:

New Skills Taught
Skills Revisited
Colour code these in the
planner to ensure that the
learners are working at the
correct next step based on
clear AfL processes.

Depth and
Mastery

Chilli-Task Plans that explore
stretching and deepening the
children’s understanding of
the SKIILLS and Investigation
and themed opportunities to
apply Mastery of the skills to
‘create’ solutions. (What does
success look like?)

Monday

Responsive Teaching and
Learning

Theme:

Maths, Reading
and Writing
Opportunities

A brief overview of how you are intending to
facilitate the learning during the session,
timings of the sessions and curriculum
subject/s addressed. What is the HOOK?
How are the higher, middle and lower
attaining groups being set up based on key
skills being delivered to differing abilities in
the class.
(Remember to use AfL systems in school.)

How does the curriculum
work directly support the
weeks maths, reading and
writing targets?

Resources

How is the learning
environment at Finham and
beyond being maximised to
support learning?
Include key texts and any
planned trips.

A Responsive Teacher at Finham Primary School will be
following these thought processes when they plan for
the learning for each lesson.

Tuesday

Is it appropriate? Does it need to be differentiated?

Success Criteria:

These need to be explicit and clearly scaffold the
children’s learning.
Children need to have ownership and understanding of
these to be successful and to use them as a checklist,
referring to throughout the lesson.

Middle
Ability

Teaching Input

Is this the same for all the learners?
What scaffolding and support is
needed for these children to answer
their key question?
What resources are needed to support
the learning?
What intervention or prior learning do
they need to access the lesson?
Does the teacher need to be
supporting these children whilst the
other children can just get on?

Do they need more practice or can
they be moved on?
How do you know?
Spot Marking?
Is more clarification needed?
What might need extra teaching?
Have they been given enough quality
time to practise?

Do they need more scaffolded practice
or can they be moved on to practise
independently at their level?
Is the success criteria still clear and
being worked towards?
Can the learners see their steps to
success, even if they are small?
Do the learners need more focused
teaching and support?

The application of a number of skills
to demonstrate greater knowledge
and understanding

What opportunities can be created to explore this
learning further?
How can the children make connections with other
learning and subjects to show deeper
understanding? Is there any self-directed learning
that the children can take away with them?

EXS Mastery

The procedural variation of a skill
We need to be clear about what EXS Mastery
should look like for our Middle Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

WTS Mastery

The procedural variation of a skill
We need to be clear about what WTS Mastery
should look like for our Lower Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

Children’s learning is the focus of each lesson at Finham Primary School and we aim to have less teacher talk and more learner talk.
We follow the 20/80 rule (20% of the lesson is teacher input/80% of the lesson is children doing.)

Quality Peer and/or Self-Assessment, Meaningful Teacher
Feedback and Teacher Assessment which children act upon.

How are you going to sell the learning, a prompt, a
key question, an artifact, a video, a
demonstration….how are the children going to buy
in to this learning?
Do all the children need to be together to start?
How are you maximising the learning support staff?
Can the Higher Attainers start with a challenge and
feedback after you have done the key teaching?

Learning Objective

Friday

Teaching Input

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

Application,
Understanding and
Greater Depth

GDS Mastery

The procedural variation of a skill
We need to be clear about what
Higher Attainer Mastery should look
like for this learning objective. Can this
process start sooner for these
children. Can the children apply the
skill in different ways?

Chilli Challenge Can the children apply their learning?
Do the challenges ensure all learners think deeply and engage in healthy struggle?

Hook

(Does every child need to start the
learning in same way?)

Track the children’s
thinking and adapt

moved on?

Thursday

1 - All lessons are clearly planned and differentiated,
specifying what children will know and be able to do.
2 - Children know what success looks like.
3 - Lessons are sufficiently challenging.
4 - Prior Learning drives all Teaching
and Learning.

Teaching Input

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

moved on?

Wednesday

Responsive Teaching and Learning
Expectations

Review
and
Challenge

Check in
and Act…

Check in
and Act…
Track the children’s
thinking and adapt

Can the learning be.
Hinge Questions:

Where is my teaching going?
Where is my Learning Support going?

Can the learning be.
Hinge Questions:

The template of the
‘Responsive Teaching and
Learning Expectations’ is
used for quality assurance
and observations of teaching
and learning and lesson
studies are fed back using
this process.

Key Skills

Prior Learning

Teachers will focus on the
key aspects at the key times
to ensure ALL children are
catered for and adapt their
planning and thinking
throughout the lesson and
the week.

Key Value

What is Classroom Monitor telling me about the
children?
What is test data telling me about the children?

How the ‘Responsive
Teaching and Learning
Expectations’ of the school
fit into how teachers plan.

Finham Primary School Weekly Planner – Year

Please ensure a photo of your weekly planner is put on FROG by the Friday before it is taught: Weekly Plan - Year 6 – Autumn 2018 – Week 1

How are you going to sell the learning, a prompt, a
key question, an artifact, a video, a
demonstration….how are the children going to buy
in to this learning?
Do all the children need to be together to start?
How are you maximising the learning support staff?
Can the Higher Attainers start with a challenge and
feedback after you have done the key teaching?

Learning Objective

Is it appropriate? Does it need to be differentiated?

Success Criteria:

These need to be explicit and clearly scaffold the
children’s learning.
Children need to have ownership and understanding of
these to be successful and to use them as a checklist,
referring to throughout the lesson.

Middle
Ability

Teaching Input

Is this the same for all the learners?
What scaffolding and support is
needed for these children to answer
their key question?
What resources are needed to support
the learning?
What intervention or prior learning do
they need to access the lesson?
Does the teacher need to be
supporting these children whilst the
other children can just get on?

Do they need more practice or can
they be moved on?
How do you know?
Spot Marking?
Is more clarification needed?
What might need extra teaching?
Have they been given enough quality
time to practise?

Do they need more scaffolded practice
or can they be moved on to practise
independently at their level?
Is the success criteria still clear and
being worked towards?
Can the learners see their steps to
success, even if they are small?
Do the learners need more focused
teaching and support?

The application of a number of skills
to demonstrate greater knowledge
and understanding

What opportunities can be created to explore this
learning further?
How can the children make connections with other
learning and subjects to show deeper
understanding? Is there any self-directed learning
that the children can take away with them?

EXS Mastery

The procedural variation of a skill
We need to be clear about what EXS Mastery
should look like for our Middle Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

WTS Mastery

The procedural variation of a skill
We need to be clear about what WTS Mastery
should look like for our Lower Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

Children’s learning is the focus of each lesson at Finham Primary School and we aim to have less teacher talk and more learner talk.
We follow the 20/80 rule (20% of the lesson is teacher input/80% of the lesson is children doing.)

Quality Peer and/or Self-Assessment, Meaningful Teacher
Feedback and Teacher Assessment which children act upon.

(Does every child need to start the
learning in same way?)

The procedural variation of a skill
We need to be clear about what
Higher Attainer Mastery should look
like for this learning objective. Can this
process start sooner for these
children. Can the children apply the
skill in different ways?

Chilli Challenge Can the children apply their learning?
Do the challenges ensure all learners think deeply and engage in healthy struggle?

Teaching Input

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

Application,
Understanding and
Greater Depth

GDS Mastery

moved on?

Hook

Teaching Input

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

moved on?

Prior Learning

What is Classroom Monitor telling me about the
children?
What is test data telling me about the children?

1 - All lessons are clearly planned and differentiated,
specifying what children will know and be able to do.
2 - Children know what success looks like.
3 - Lessons are sufficiently challenging.
4 - Prior Learning drives all Teaching
and Learning.

Track the children’s
thinking and adapt

Track the children’s
thinking and adapt

Can the learning be.
Hinge Questions:

Responsive Teaching and Learning
Expectations

Review
and
Challenge

Check in
and Act…

Check in
and Act…

Can the learning be.
Hinge Questions:

Where is my teaching going?
Where is my Learning Support going?

What’s the focus?

Weekly Planning for
Literacy

These need to be explicit and clearly scaffold the
children’s learning.
Children need to have ownership and understanding of
these to be successful and to use them as a checklist,
referring to throughout the lesson.

Teaching Input

Is this the same for all the learners?
What scaffolding and support is
needed for these children to answer
their key question?
What resources are needed to support
the learning?
What intervention or prior learning do
they need to access the lesson?
Does the teacher need to be
supporting these children whilst the
other children can just get on?

Do they need more scaffolded practice
or can they be moved on to practise
independently at their level?
Is the success criteria still clear and
being worked towards?
Can the learners see their steps to
success, even if they are small?
Do the learners need more focused
teaching and support?

EXS Mastery

The procedural variation of a skill
We need to be clear about what EXS Mastery
should look like for our Middle Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

WTS Mastery

The procedural variation of a skill
We need to be clear about what WTS Mastery
should look like for our Lower Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

Chilli Challenge Can the children apply their learning?
Do the challenges ensure all learners think deeply and engage in healthy struggle?

Success Criteria:

Do they need more practice or can
they be moved on?
How do you know?
Spot Marking?
Is more clarification needed?
What might need extra teaching?
Have they been given enough quality
time to practise?

The application of a number of skills
to demonstrate greater knowledge
and understanding

What opportunities can be created to explore this
learning further?
How can the children make connections with other
learning and subjects to show deeper
understanding? Is there any self-directed learning
that the children can take away with them?

Children’s learning is the focus of each lesson at Finham Primary School and we aim to have less teacher talk and more learner talk.
We follow the 20/80 rule (20% of the lesson is teacher input/80% of the lesson is children doing.)

Quality Peer and/or Self-Assessment, Meaningful Teacher
Feedback and Teacher Assessment which children act upon.

Learning Objective

Is it appropriate? Does it need to be differentiated?

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

Application,
Understanding and
Greater Depth

GDS Mastery

moved on?

Teaching Input

Middle
Ability

Track the children’s
thinking and adapt

The procedural variation of a skill
We need to be clear about what
Higher Attainer Mastery should look
like for this learning objective. Can this
process start sooner for these
children. Can the children apply the
skill in different ways?

moved on?

Hook

(Does every child need to start the
learning in same way?)
How are you going to sell the learning, a prompt, a
key question, an artifact, a video, a
demonstration….how are the children going to buy
in to this learning?
Do all the children need to be together to start?
How are you maximising the learning support staff?
Can the Higher Attainers start with a challenge and
feedback after you have done the key teaching?

Teaching Input

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

Can the learning be.
Hinge Questions:

Prior Learning

What is Classroom Monitor telling me about the
children?
What is test data telling me about the children?

1 - All lessons are clearly planned and differentiated,
specifying what children will know and be able to do.
2 - Children know what success looks like.
3 - Lessons are sufficiently challenging.
4 - Prior Learning drives all Teaching
and Learning.

What do you want the children to be
able to do [Classroom Monitor
objectives]

Any previous areas that have been
taught but not met

Picking up misconceptions on the
way

Intervention

Still haven’t got it – need more
support

Review
and
Challenge

Check in
and Act…

Check in
and Act…
Track the children’s
thinking and adapt

Can the learning be.
Hinge Questions:

Where is my teaching going?
Where is my Learning Support going?
Responsive Teaching and Learning
Expectations

Catch-up

Pre-teach

In reading, writing and maths
we plan following the
sequence of;
Explore
Clarify
Practice
Extend
Teachers will continually
focus on the key aspects of
our ‘Responsive Teaching
and Learning Expectations’
at the key times to ensure
ALL children are catered for
and adapt their planning and
thinking throughout the
lesson and the week.

Dates

Explore

Hooks, clues and key
questions

Clarify

Modeling, Questioning and
Teaching. Teacher Subject
Knowledge is key.

Practice

Quality Time, Pitch and Progression is key in this. How will the children
practise the skill they have been taught? Be creative. Lots of
opportunities to practise in different contexts/genres. E.g. How might
this look in different types of writing?

Extend

Fluency – how will you know the
children can do this? Other cross
curricular opportunities.

Monday

Tuesday

Wednesday

Thursday

Friday

Handwriting Focus

Key Vocabulary

Assess – Classroom
Monitor Update

Weekly Planning for
Reading

Success Criteria:

These need to be explicit and clearly scaffold the
children’s learning.
Children need to have ownership and understanding of
these to be successful and to use them as a checklist,
referring to throughout the lesson.

Teaching Input

Is this the same for all the learners?
What scaffolding and support is
needed for these children to answer
their key question?
What resources are needed to support
the learning?
What intervention or prior learning do
they need to access the lesson?
Does the teacher need to be
supporting these children whilst the
other children can just get on?

moved on?

EXS Mastery

The procedural variation of a skill
We need to be clear about what EXS Mastery
should look like for our Middle Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

Do they need more scaffolded practice
or can they be moved on to practise
independently at their level?
Is the success criteria still clear and
being worked towards?
Can the learners see their steps to
success, even if they are small?
Do the learners need more focused
teaching and support?

WTS Mastery

The procedural variation of a skill
We need to be clear about what WTS Mastery
should look like for our Lower Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

Children’s learning is the focus of each lesson at Finham Primary School and we aim to have less teacher talk and more learner talk.
We follow the 20/80 rule (20% of the lesson is teacher input/80% of the lesson is children doing.)

KS1KS1 Reading Planner
Explore

Date:

Explore
Clarify
Practice
Extend
Teachers will continually focus on the key aspects of our ‘Responsive Teaching
and Learning Expectations’ at the key times to ensure ALL children are catered
for and adapt their planning and thinking throughout the lesson and the week.

KS2Y5 Reading Planner

Text:
Clarify

Practice

Reading Skills focus, Vocab
Skill to be modelled and taught
Reading domains and CM objectives
Questioning by ‘expert’
Discussion

Quality Time, Pitch and Progression
Activities driven by reading domains and CM objectives
Reading journal

Extend

Explore

What would happen if… Could you explain?
Stretch and challenge for all, Cross curricular links – application
of reading skills, deep questioning, Reading into Writing – link
to Literacy lesson

Date:

Key questions/Text return point
Tell me…What do you think you know?
How do you know? Collect clues Make links

Text:
Clarify

Practice

Reading Skills focus, Vocab
Skill to be modelled and taught
Reading domains and CM objectives
Questioning by ‘expert’
Discussion

Quality Time, Pitch and Progression
Activities driven by reading domains and CM objectives
Reading journal

Extend

What would happen if… Could you explain?
Stretch and challenge for all, Cross curricular links – application
of reading skills, deep questioning, Reading into Writing – link
to Literacy lesson

Session 1

Session 1

Key questions/Text return point
Tell me…What do you think you know?
How do you know? Collect clues Make links

Chilli Challenge Can the children apply their learning?
Do the challenges ensure all learners think deeply and engage in healthy struggle?

Is it appropriate? Does it need to be differentiated?

Do they need more practice or can
they be moved on?
How do you know?
Spot Marking?
Is more clarification needed?
What might need extra teaching?
Have they been given enough quality
time to practise?

Quality Peer and/or Self-Assessment, Meaningful Teacher
Feedback and Teacher Assessment which children act upon.

Learning Objective

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

The application of a number of skills
to demonstrate greater knowledge
and understanding

What opportunities can be created to explore this
learning further?
How can the children make connections with other
learning and subjects to show deeper
understanding? Is there any self-directed learning
that the children can take away with them?

Can the learning be.
Hinge Questions:

Teaching Input

Middle
Ability

The procedural variation of a skill
We need to be clear about what
Higher Attainer Mastery should look
like for this learning objective. Can this
process start sooner for these
children. Can the children apply the
skill in different ways?

moved on?

Hook

(Does every child need to start the
learning in same way?)
How are you going to sell the learning, a prompt, a
key question, an artifact, a video, a
demonstration….how are the children going to buy
in to this learning?
Do all the children need to be together to start?
How are you maximising the learning support staff?
Can the Higher Attainers start with a challenge and
feedback after you have done the key teaching?

Application,
Understanding and
Greater Depth

GDS Mastery

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

Can the learning be.
Hinge Questions:

Prior Learning

What is Classroom Monitor telling me about the
children?
What is test data telling me about the children?

1 - All lessons are clearly planned and differentiated,
specifying what children will know and be able to do.
2 - Children know what success looks like.
3 - Lessons are sufficiently challenging.
4 - Prior Learning drives all Teaching
and Learning.

Track the children’s
thinking and adapt

Track the children’s
thinking and adapt

Teaching Input

Review
and
Challenge

Check in
and Act…

Check in
and Act…

Where is my teaching going?
Where is my Learning Support going?
Responsive Teaching and Learning
Expectations

In reading, writing and maths we plan following the sequence of;

Infer

Predict

Explain

Retrieve

Sequence

Vocab

Infer

Predict

Explain

Retrieve

Sequence

Vocab

Infer

Predict

Explain

Retrieve

Sequence

Vocab

Infer

Predict

Explain

Summarise

Retrieve

Vocab

Infer

Predict

Explain

Summarise

Retrieve

Vocab

Infer

Predict

Explain

Summarise

Retrieve

Session 3

Session 3

Session 2

Session 2

Vocab

Reading Content Domains

Reading Content Domains

1a

Draw on knowledge of vocabulary to understand texts

1d

Make inferences from the text

2a

Give / explain the meaning of words in context

2e

Predict what might happen from details stated and implied

1b

Identify / explain key aspects of fiction and non-fiction texts

1e

Predict what might happen on the basis of what has been read so far

2b

Retrieve and record information / identify key details from fiction and non-fiction

2f

Identify / explain how information / narrative content is related and contributes to meaning

1c

Identify and explain the sequence of events in text

2c

Summarise main ideas from more than one paragraph

2g

Identify / explain how meaning is enhanced through choice of words and phrases

2d

Make inferences from the text / explain and justify inferences with evidence from the text

2h

Make comparisons within the text

Weekly Planning for Maths

Teaching Input

Is this the same for all the learners?
What scaffolding and support is
needed for these children to answer
their key question?
What resources are needed to support
the learning?
What intervention or prior learning do
they need to access the lesson?
Does the teacher need to be
supporting these children whilst the
other children can just get on?

Do they need more scaffolded practice
or can they be moved on to practise
independently at their level?
Is the success criteria still clear and
being worked towards?
Can the learners see their steps to
success, even if they are small?
Do the learners need more focused
teaching and support?

EXS Mastery

The procedural variation of a skill
We need to be clear about what EXS Mastery
should look like for our Middle Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

WTS Mastery

The procedural variation of a skill
We need to be clear about what WTS Mastery
should look like for our Lower Attainers. This is not
a ceiling but the learning sequence should lead to
this point. Can the children apply the skill in
different ways?
Could any children be stretched even further?

Chilli Challenge Can the children apply their learning?
Do the challenges ensure all learners think deeply and engage in healthy struggle?

Success Criteria:

These need to be explicit and clearly scaffold the
children’s learning.
Children need to have ownership and understanding of
these to be successful and to use them as a checklist,
referring to throughout the lesson.

Do they need more practice or can
they be moved on?
How do you know?
Spot Marking?
Is more clarification needed?
What might need extra teaching?
Have they been given enough quality
time to practise?

Children’s learning is the focus of each lesson at Finham Primary School and we aim to have less teacher talk and more learner talk.
We follow the 20/80 rule (20% of the lesson is teacher input/80% of the lesson is children doing.)

Quality Peer and/or Self-Assessment, Meaningful Teacher
Feedback and Teacher Assessment which children act upon.

Learning Objective

Is it appropriate? Does it need to be differentiated?

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

The application of a number of skills
to demonstrate greater knowledge
and understanding

What opportunities can be created to explore this
learning further?
How can the children make connections with other
learning and subjects to show deeper
understanding? Is there any self-directed learning
that the children can take away with them?

moved on?

Teaching Input

Middle
Ability

Application,
Understanding and
Greater Depth

The procedural variation of a skill
We need to be clear about what
Higher Attainer Mastery should look
like for this learning objective. Can this
process start sooner for these
children. Can the children apply the
skill in different ways?

moved on?

Hook

(Does every child need to start the
learning in same way?)
How are you going to sell the learning, a prompt, a
key question, an artifact, a video, a
demonstration….how are the children going to buy
in to this learning?
Do all the children need to be together to start?
How are you maximising the learning support staff?
Can the Higher Attainers start with a challenge and
feedback after you have done the key teaching?

Track the children’s
thinking and adapt

GDS Mastery

Is this the same for all the learners?
What teaching do these children
need?
Can they just get going?
Do they need scaffolding?
Do they need to explore, clarify or
practice?
When are you going to Check in and
move them on?
Do I need to plan HO or open ended
questions?

Can the learning be.
Hinge Questions:

Prior Learning

What is Classroom Monitor telling me about the
children?
What is test data telling me about the children?

1 - All lessons are clearly planned and differentiated,
specifying what children will know and be able to do.
2 - Children know what success looks like.
3 - Lessons are sufficiently challenging.
4 - Prior Learning drives all Teaching
and Learning.

Pre-teach

Any previous areas that have been taught but
not met

Catch-up

Picking up misconceptions on the way

Intervention

Still haven’t got it – need more support

Review
and
Challenge

Check in
and Act…

Check in
and Act…
Track the children’s
thinking and adapt

Teaching Input

Can the learning be.
Hinge Questions:

Where is my teaching going?
Where is my Learning Support going?
Responsive Teaching and Learning
Expectations

Prior Learning Analysis from
Classroom Monitor

In reading, writing and maths
we plan following the
sequence of;
Explore
Clarify
Practice
Extend
Teachers will continually
focus on the key aspects of
our ‘Responsive Teaching
and Learning Expectations’
at the key times to ensure
ALL children are catered for
and adapt their planning and
thinking throughout the
lesson and the week.

Dates

Explore

Hooks, clues and general
rules and playing with
numbers and concepts.

Clarify

Modeling, Questioning and
Teaching. Building up connections
between representations. Teacher
Subject Knowledge is key.

Practice

Make practice ‘smarter’ through Procedural Variation looking at
Concrete, Pictorial and Abstract calculations. Biggest focus of the lesson.
Quality Time, Pitch and Progression is key in this. (Differentiated)

Extend

Fluency, Reasoning and Problem
Solving. Deeper Challenge for ALL
(Differentiated Chilli Tasks.) Mastery
everyday!

Monday

Tuesday

Wednesday

Thursday

Friday

3 Minute Tables Focus

Key Progressive Vocabulary

Assess – Classroom
Monitor Update

Track the children’s
thinking and adapt

Track the children’s
thinking and adapt

Responsive Teaching and Learning
Expectations

Teaching Input

Application,
Understanding and
Greater Depth

GDS Mastery

The procedural variation of a skill

1 - All lessons are clearly planned and differentiated,
specifying what children will know and be able to do.
2 - Children know what success looks like.
3 - Lessons are sufficiently challenging.
4 - Prior Learning drives all Teaching
and Learning.

The application of a number of skills
to demonstrate greater knowledge
and understanding

Teaching Input

EXS Mastery

The procedural variation of a skill

(Does every child need to start the
learning in same way?)

Success Criteria:
1.
2.
3.
4.

Teaching Input

WTS Mastery

The procedural variation of a skill

Children’s learning is the focus of each lesson at Finham Primary School and we aim to have less teacher talk and more learner talk.
We follow the 20/80 rule (20% of the lesson is teacher input/80% of the lesson is children doing.)

Chilli Challenge

Learning Objective

Can the learning be. moved on?
Hinge Questions:

Middle
Ability
Can the earning be moved on?
Hinge Questions:

Prior Learning

Hook

Review
and
Challenge

Quality Peer and/or Self-Assessment, Meaningful Teacher
Feedback and Teacher Assessment which children act upon.

Observation Feedback

Check in
and Act…

Check in
and Act…

Stage 3 – Feedback and Assessments
At Finham Primary School we have created a
Feedback and Engagement Policy which we use to
respond to children’s learning and help us adapt
future planning as part of our Assessment for
Learning (AfL) Cycle.
Children’s Learning is regularly assessed and
moderated and we update Classroom Monitor to
record the children’s learning.
This learning forms the basis for future
planning, teaching and learning and the cycle
starts all over again.

Feedback and Engagement Policy and Prac0ce

“The right feedback at the right 0me has the greatest impact on progress!”
Educa0on Endowment Fund

At Finham Primary we believe that ’Eﬀec6ve Feedback’ is the key to ensuring progress is maximised and that the
learners ‘engagement’ in that feedback is the most important part. Feedback can come in many forms, marking work,
making assessments, seBng targets to verbal feedback.
The most powerful feedback takes place when the learner is engaged in a learning conversa6on with their peers or
their teachers at the point of learning. This underpins all our feedback in school, from the way we feedback on
children’s behaviour, recognise their values to giving encouragement across everyday school life. From the day the
children start at Finham, that level of engagement underpins everything we do.
Recording those feedback engagements ensures that we are constantly planning for progress and have a detailed
record of the children’s successes and areas for development. Teachers use the ‘Classroom Monitor Mark Book’ to
ensure that the feedback and engagement with the children is maximised and this is used to report to parents, inform
planning next steps, seBng targets and celebra6ng progress and success.
We record our feedback in the following ways:
Deep Marking – When key pieces of work are marked to bring out a high level of detail to support the seBng of
targets and key areas of next step teaching. Planned Extended Wri6ng, End of Unit Wri6ng, Maths Inves6ga6ons,
Science Inves6ga6ons, End of Topic Reviews.
On Track Marking – ‘Coded Marking’ against the key skills needed to meet a larger learning objec6ve. (All lessons are
’Objec6ve Led’ and these codes will reﬂect the children's understanding against these objec6ves.
Objec6ves are highlighted Green = Achieved, Amber = Working Towards and Red = Not Achieved.
SP = Spelling
O (Empty Circle) = missing punctua6on
⌃ = missing word
Wiggly line = Grammar Error
? = Re-phrasing
(These codes will be targeted and used at the teachers discre4on and based on the lesson focus and child’s targets.
They are not there to highlight every mistake as over marking has a nega4ve impact on progress.)
Spot Marking – When a teacher puts in key checkpoints during the lesson to move the children on or to consolidate
the learning. At this point the children need to either ’Prove it,’ (apply the skill.) or ‘Prac0ce it.’ (Consolidate the skill.)
Mastery Feedback comes when the children are engaged and start to self assess and improve, and peer assess and
improve. This gives the feedback greater ownership and the best examples of this lead to accelerated progress.
Children engage in feedback in the following ways:
Self Marking – Checking their answers.
Self Assess – Children put their ﬁnished work in a colour coded box based on how they feel they have got on against
the objec6ve.
Green = Achieved, Amber = Working Towards and Red = Not Achieved.
Peer Assess – Scafolded opportuni6es to ‘engage’ the children in suppor6ng each other.
Edi0ng Pen – Children have a ‘Green Edi=ng Pen’ that is speciﬁcally used to edit and improve their work and
punctua6on.
Red Pen Ques0on – Children respond directly to ques6ons set by teachers in ‘Red Pen.’ These ques6ons can be
directly in the children’s work, displayed on the board or verbal, and direct the children to move their learning
forward.
Teachers are constantly adap=ng their planning in light of these con=nual feedback processes.

